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RCSS Highlights & Non-Negotiables 
1. Providing Services for ELs students is Not optional.  Students must be served by an ESOL endorsed or 

ESOL certified teacher. 

2. ESOL teachers do not have to speak a foreign language. 

3. In Richmond County, Middle Schools and High Schools serve their own EL students.  They are not 

provided with an Itinerant unless they have Level A students who are newly arrived immigrants with 

English. 

4. All New Kindergarten and Incoming Students should be given a Home Language Survey. If any answer 

on the survey is not English,  Student should be given then the WIDA Screener in 1-12 and WAPT by 

testing coordinator and so scores. 

5. Students who enter your class must be previously identified as EL prior to being placed in your class. 

6. This must be done within 30 days. Do not schedule students in an ESOL until this is done. 

7. Students only exit ESOL with the ACCESS score of 5.0. The Language Acquisition Conference does not 

apply. 

8. Students are taught WIDA standards and the Georgia Standards. 

9. EL students must be monitored four years after exit. 

 

ESOL Textbook & Resources - National Geographic / Cengage 

Grades K—5- Reach                                                   MyLexia Core5 

  

Grades 6-8 

   

Grades 9-12 

   

***Rosetta Stone is 

used for Tier 1A 

students only 
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Professional Qualifications 

Have an ESOL endorsement or certification. You do not have to speak a World 

Language in order to teacher ESOL but must have an endorsement or be enrolled 

in an endorsement course. 

 

Professional Knowledge- 

It is expected that you demonstrate an understanding of the curriculum, subject content, pedagogical 

knowledge, and the needs of students by providing relevant learning experiences. 

ESSENTIAL KNOWLEDGE FOR TEACHERS OF ELS 

 SUPPORT ORAL LANGUAGE DEVELOPMENT  

 Oral language proficiency allows students to participate in academic discussions, understand 

instruction, and build literacy skills. 

 

 Students with more developed first language skills are able better able to develop their second 

language skills.  Vocabulary knowledge plays an important role in oral language proficiency. ELs require 

direct teaching of new words along with opportunities to learn new words in context through hearing, 

seeing, and saying them as well as during indirect encounters with authentic and motivating texts. 

 

 Building oral proficiency in a second language can be supported by the use of nonverbal cues, visual 

aids, gestures, and multisensory hands-on methods. Other strategies include establishing routines, 

extended talk on a single topic, providing students with immediate feedback, opportunities to converse 

with teachers, speaking slowly, using clear repetition, and paraphrasing supports oral communication.  

 

 Students should receive explicit instruction and preparation techniques to aid in speaking with others 

by teaching words and grammatical features that are used in academic setting 

EXPLICITLY TEACH ACADEMIC ENGLISH 

 Academic language is decontextualized, abstract, technical, and literary. It is difficult for native speakers 

and even more difficult for ELs. 

 Academic language is not limited to one area of language and requires skills in multiple 

domains, including vocabulary, syntax/grammar, and phonology. 

 

 Understanding the differences of informal language and academic language is important. Opportunities 

to learn and practice academic language are essential. Students must be exposed to sophisticated and 

varied vocabulary and grammatical structures and must avoid slang and idioms. 

 

 Opportunities and instruction on using academic language accurately in multiple contexts and 

texts is of critical importance for all ELs. 
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 School-wide efforts and coordination of curriculum across content area helps teachers build on 

a foundation of prior knowledge. 
 

Value Culture Diversity 

 ELs typically face multiple challenges in the transition from home to school as most are from culturally 

diverse backgrounds. Schooling experiences should reaffirm the social, cultural, and historical 

experiences of all students. 

 

 Teachers and students should be expected to accept, explore, and understand different perspectives 

and to be prepared as citizens of a multicultural and global society. 
 

 Opportunities for teachers and students to interact with diverse cultures can be created in multiple 

ways through inclusive teaching practices, reading and multimedia materials, school traditions and 

rituals, assembly programs, and cafeteria food that represent all backgrounds. 

 

 Involving parents and community in a meaningful way with outreach and letters to homes, bulletin 

boards, and staff helps build appreciation of diversity 

Instruction moves ELs forward by taking into account their English proficiency level(s) and prior 

schooling experiences 

On Going Professional Learning  

All ESOL and ESOL Content/Mainstreamed teachers are to complete ongoing 

professional learning.  In order to complete this more efficiently, there is a website 

The purpose of this site is provide resources to document the mandatory, sustained professional 

learning specifically related to best practices for instruction with English Learners. This form is 

ONLY to record your participation for Title III monitoring documentation. It does record 

participation for PLUs. Mandatory video sessions are described for you. As you participate in 

additional professional learning specific to English Learners throughout the year, record the 

information on the blank lines (ex. PL with your ESOL teacher, attendance at conference sessions, 

etc.). Additional documentation such as a copy of the agenda, handouts, sign in sheets, etc. must be 

provided for additional sessions listed. 

 

 

http://www.rcboe.org/Page/25960 

 

 

http://www.rcboe.org/Page/25960
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Administration of the WIDA Screener to Students in Grades 1-12 
If Students anything other than English on the Home Language Survey, then the WIDA screener is 

administered for students in grades 1-12. The WIDA Screener is to be administered online by the School 

Test Coordinator. Each test coordinator must complete the WIDA Training Course. The students in 

Kindergarten will still continue be given the W-APT. 

 

 

 The WIDA Screener is an assessment designed to provide an initial measure of a student’s English 

language proficiency in Grades 1–12. The purpose of this assessment is to help educators make 

decisions and identify whether a student is a candidate for English language support services. 

 If a student is found eligible for ESOL services, place him/her in the appropriate tier. 

Follow these guidelines below: 

 

 Grade level adjusted score of 5.0 or higher on the WIDA SCREENER: student does not qualify 
for language assistance services. 

 

 Grade level adjusted score of less than 5.0 on the WIDA SCREENER student requires language 
assistance services. Note: A score calculator for the WIDA is available on the WIDA website at  
https://www.wida.us/assessment/Screener/ 

 

 

Eligibility Criteria for Grades 1-12 

Placement of students in grades 1-12 is determined by the eligibility chart (See Appendix F). The 

intensity of ESOL services provided will be determined by the student's W-APT score, grade level, and 

the professional judgment of the ESOL and classroom teachers. 

https://www.wida.us/assessment/Screener/


 8 

 

Administration of the W-APT for Kindergarten Students 
The Kindergarten W-APT is utilized for students entering Kindergarten through the first semester of first 

grade. Administration procedures are as follows:  The W-APT for Kindergarten differs from the Grades 1-

12 W-APT in that it uses raw scores in determining eligibility. Refer to the Kindergarten W-APT flowchart 

(See Appendix G) when making decisions regarding language assistance services for this level. 

 

 

 

Tier Placement for Students Who Do Qualify 

Once a student is determined to be eligible for services, the student will need to be assigned a tier. The 

guidelines for assigning tiers are listed below: • Tier A placement should be for students who have 

arrived in the United States (U.S.) or entered school in the U.S. within this academic school year 

without previous instruction in English and speak very limited English. • Tier B placement should be for 

students who have social language and some, but not extensive, academic language proficiency 

language in English and/or have acquired some literacy in English, though they have not yet reached 

grade-level literacy. **Note: 70-80% of ELs will be administered Tier B of ACCESS. 

Tier C placement should be for students who are approaching grade-level literacy and academic 

language proficiency in the core content areas, and/or will likely meet the state's exit criteria for 

support services by the end of the academic year. 

 

Figure 1 

ESOL services must be provided utilizing one of the state approved instructional delivery models or the RCSS 

Innovative Model (SWSS LEA)  
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EL students should not be pulled from ELA or Math. 

Students served in high school ESOL courses should receive a numerical ESOL grade. 

Retention Notes: 

 

• The recommendation to retain ELs must be a decision from the RTI committee. This does not include 

3rd, 5th, and 8th grade ELs. Teachers must follow the Richmond County promotion/retention policy. 

• The English Language Proficiency levels for English Learners cannot be the basis for retention. 

Minimum Time Requirements for ESOL FTE Segments 

The FTE Users Guide describes a segment as one-sixth of the instructional day. SBOE Rule 160-5-1-.02 

states that instructional time is "all portions of the day when instruction or instruction-related activities 

based on the state-approved courses are provided by or coordinated by a certified teacher or 

substitute teacher." This minimum time varies by grade level as do minimum segment lengths: 

Grades K-3 = 45 minute daily segments or a minimum of 225 minutes weekly  
Grades 4-8 =50 minute daily segments or a minimum of 250 minutes weekly  
Grades 9-12 = 55 minute daily segments or a minimum of 275 minutes weekly  
 

Figure 2 ESOL Class Sizes 
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A 4X4 daily block schedule class consisting of a minimum of 90 minutes will count as 2 segments. 

Hybrid or block schedules that do not meet a minimum of 90 minutes on a daily basis will be counted 

as a single segment. In addition, a segment consists of at least the minimum number of minutes 

required to earn a unit of credit in Grades 9-12.  

For ESOL FTE funding purposes:  

 Students in grades K-3 may be served one segment per day.  

 Students in grades 4-8 may be served up to 2 segments per day.  

 Students in grades 9-12 may be served up to 5 segments daily.  

 

ESOL Approved Delivery Models of Instruction 

Per Georgia State Education rule 160-4-5-.02 Language Assistance: Program for English Learners, here 

are approved delivery models for providing language assistance services to ELs in the Richmond County 

School System: 

 1. Pull-out model – students are taken out of a general education class for the purpose of receiving 

small group language instruction from the ESOL teacher.  

2. Push-in model (within reading, language arts, mathematics, science or social studies) – students 

remain in their core academic class where they receive content instruction from their content area 

teacher along with targeted language instruction from the ESOL teacher.  

Note: The Push-in model is clearly defined by the Language Assistance rule (160-4-5-.02) and should not 

be interpreted to be defined in the same manner as the co-teaching model of instruction implemented 

by Special Education. In the ESOL Push-in model, the ESOL teacher and the content teacher are co-

equals in the classroom, but each has a distinct role. The ESOL teacher is responsible for language 

support, while the content teacher is responsible for delivery of academic content. Research indicates 

that strong teaching partnerships occur when teachers know each other’s curriculum, share 

responsibilities, plan together, share strategies, and share teaching equally. When students break into 

groups, the ESOL teacher should work with ELs, while the content teacher focuses on mainstream 

students 

3. A scheduled class period – students at the middle and high school levels receive language assistance 

and /or content instruction in a class composed only of ELs.  

4. A resource center / laboratory – students receive language assistance in a group setting 

supplemented by multi-media materials. 
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5. An innovative delivery model approved in advance by the Georgia Department of Education either 

through the process described in the ESOL/Title III Resource Guide (for status quo districts) or by virtue 

of the LEA’s grant of flexibility (SWSS/IE²).  

RICHMOND COUNTY SCHOOLS 
Innovative ESOL Delivery Model (SBOE Rule 160-4-5-.02)  
ESOL-Endorsed Classroom Teachers Providing ESOL Service 
Due to the limited amount of itinerant ESOL teachers and the vast locations of our EL populations, we propose 

an innovative model for some English Learners in grades K-12) in which they would receive services are placed in 

classrooms with a regular education teacher who is certified or endorsed in ESOL. We would like to propose this 

model in lieu of clustering these students which is a model that we have used in the past. The Richmond County 

School System has made it a mission to train all teachers and administrators on the use of Academic Language in 

all areas as well as high impact instructional strategies, literacy, vocabulary (word study), writing strategies, and 

the use of student Lexile for instruction. All schools have an Intervention period built into the school day. Middle 

or High Schools with Reading Intervention courses who ESOL-Endorsed and/or Certified teachers teaching these 

courses can schedule their ESOL students in these courses as long as the teacher follows the guidelines listed 

below. 

1. As appropriate, EL students (Grades K-12) would receive services from their ESOL Certified or Endorsed 
content teacher or reading intervention teacher with close support of the Itinerant ESOL teacher assigned to the 
school as a collaborative mentor. 

2. The Itinerant ESOL teacher assigned to the school will work with the teacher a minimum of four times a 

month using a Consultative Model. During these sessions, the Consultative ESOL Teacher Mentor will provide 

support to the ESOL teacher on WIDA Standards and best practices for instruction of EL’s. 

3. Also, the ESOL Content teacher will complete all Professional Learning Modules, Webinars, and Reflections 

mandated by the school system. 

4. The Consultative ESOL Teacher Mentor might model instruction if needed, review classroom assessments, and 

collaboratively develop lesson plans if needed. The Itinerant teacher will provide support planning and support 

for interventions, documentation, and reviewing academic progress of EL’s.  

5. Since it is a system wide, non-negotiable that all schools have a scheduled time daily for intervention, 

acceleration, and/or remediation, EL students will work on the web-based software programs (Lexia Reading 

Core5, Lexia Strategies, and ESL Reading Smart which supports WIDA standards, TESOL, and GA ESL learning 

objectives. 

This model will be used as appropriate at all elementary, middle schools, or high schools (grades K-12) in the 

district. The implementation of this model will build the capacity for each school to better serve their English 

Learners. It is the mission of the Richmond County School System provide a language rich environment in all 

content areas so that the EL students can attain proficiency and develop high levels of academic achievement in 

all content areas. This model will allow students to remain in class during core academic subjects 

ESOL Teacher Responsibilities 
All schools with ELL students are served with an itinerant teacher each day for a determined amount of 

segments. All ESOL teachers are charged with the responsibility of servicing the EL students at the school(s) 

assigned. All ESOL itinerant teachers are assigned to a home school and report to that school to begin their day. 
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The principal of the home school completes an evaluation on the itinerant teacher. Principals who have EL 

students who are served with the itinerant model are expected to have documentation that the ESOL itinerant 

teacher is providing services each day to the EL students. ESOL itinerant teachers will be required to turn in 

lesson plans to the administrator of their home schools. If there is a problem with the ESOL itinerant teacher 

such as attendance, the principal should contact Mrs. Melissa McAllister immediately. The ESOL teacher will 

provide the principal with a schedule of service at the beginning of the year and notify the principal(s) of any 

changes. The ESOL teacher is also expected to contact the principal(s) if he or she is absent from work. 

In addition to providing service to students, the ESOL teachers are required to make sure the following 

documents are processed and placed in the appropriate file: 

Documents for Permanent Records 

• EL Plan (Ellevation) 

• Notification of ESOL Services in English/Student's language 

• ACCESS Teacher Report of individual student 

• W-APT/WIDA SCREENER scores 

• EL Test Participation Committee (TPC) form 

• Monitored Forms or LAC for Exited students 

**ACCESS scores for all students served will be filed electronically, and placed in the student's 

Permanent record and ESOL folder upon receipt of results. 

 

10 THINGS THE MAINSTREAM TEACHER CAN DO TO SUPPORT EL’S 

1. Enunciate clearly, but do not raise your voice. Add gestures, point directly to objects, or draw pictures when 

appropriate. 

2. Write clearly, legibly, and in print. Many EL students have difficulty reading cursive. 

3. Develop and maintain routines. Use clear and consistent signals for classroom instructions. 

4. Repeat information and review it frequently. If a student does not understand, try rephrasing or paraphrasing 

in shorter sentences and simpler syntax. Check often for understanding, but do not ask, "Do you understand?" 

Instead, have students demonstrate their learning in order to show comprehension. 

5. Try to avoid idioms and slang words. 

6. Present new information in the context of known information. 

7. Announce the lesson's objectives and activities, and list instructions step-by-step. 

8. Present information in a variety of ways. 

9. Provide frequent summations of the salient points of a lesson, and always emphasize key vocabulary words. 
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10. Recognize student success overtly and frequently, but also be aware that in some cultures overt, individual 

praise is considered inappropriate and can therefore be embarrassing or confusing to the student. 

Reed, B. and Railsback, J. (2003). Strategies and resources for mainstream teachers of English learners. Portland, 

OR: Northwest Regional Educational Laboratory. 

 

 

 

 

 

Assessment and Accommodations 

Excerpted from the GaDOE Student Assessment Handbook: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

“Federal and state laws require that all students participate in the state-mandated assessment program, 

including… English learners (EL)... In certain situations, individual needs of EL students may warrant 

accommodations. State law permits the State Board of Education to adopt rules concerning the participation of 

EL students. In accordance with State Board of Education Rule 160-3-1-.07, EL students enrolling for the first 

time in a United States school may receive a one-time deferment from content area assessments, other than 

mathematics and science, if their proficiency in English indicates that testing is not in the best educational 
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interest of the student. This deferment does not apply to the mathematics and science sections of state 

mandated tests regardless of the student’s length of time in a US school. Students must participate in the 

mathematics and science content assessments of all state-mandated tests (e.g., Georgia Milestones, GAA, etc.). 

In addition, the deferment does not apply to any EOC.  

If a first year student is enrolled in a course requiring the EOC, the student must participate in the EOC, 

regardless of content area. This deferment requires a documented meeting of the EL Test Participation 

Committee and requires that any EL student receiving a deferment participate in the state-adopted English 

language proficiency assessment.  

First year in a U. S. school is defined as the first calendar year (i.e., twelve months). To be eligible for a one-time 

deferment, the student MUST meet the following criteria:  be in their first year (12 months) of enrollment in a 

U. S. school;  have a qualifying English language screening score, indicating eligibility for ESOL services or other 

state approved language assistance program services;  participate in the state-adopted English language 

proficiency assessment; and  participate in state mandated mathematics and science assessments and any EOC, 
if applicable. 

 

Each local system shall determine whether or not testing accommodations are needed for each student. Any 

accommodations offered must be consistent with current instructional and assessment accommodations made 

in the classroom. Accommodations will be determined by the English Language Learner Testing Participation 

Committee (EL/TPC) and will be made only when appropriate documentation is filed for each eligible student. 

Only state-approved accommodations may be considered and included in the EL/TPC form…  

ACCESS 
ACCESS for ELLs 2.0 is administered, annually, to all English learners in Georgia. It is a standards-based, criterion 
referenced English language proficiency test designed to measure English learners’ social and academic 
proficiency and progress in English. It assesses social and instructional English as well as the language associated 
with language arts, mathematics, science, and social studies within the school context across the four language 
domains of speaking, listening, reading, and writing. ACCESS for ELLs 2.0 meets the Title I law in the No Child Left 
Behind Act of 2001 which requires states to evaluate ELs in grades K through 12 on their progress in learning to 
speak English. All students identified as ELs must take the ACCESS for ELLs 2.0 assessment, including students 
whose parents have waived ESOL services; however, students who have formally exited language assistance 
services and are in monitored status (EL-M) are not administered the assessment. 
The assessment is available in both paper-based and online formats for Grades 1-12, while Kindergarten and  

Alternate ACCESS for ELLs are paper-based tests. 

Purpose and Use of ACCESS for ELLs 2.0 

The No Child Left Behind Act (NCLB; 2001) requirement to assess all students identified as ELs annually for 

English language proficiency, includes students who receive special education services. The Individuals with 

Disabilities Education Act (IDEA; 2004) also mandates that students with disabilities participate in state-wide and 

district-wide assessment programs, including alternate assessments with appropriate accommodations, when it 

is documented in their Individualized Education Programs (IEP). WIDA created the Alternate ACCESS for ELLs to 

meet federal accountability requirements and to provide educators with a measure sensitive to English language 

proficiency growth of ELs with significant cognitive disabilities.  
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The Alternate ACCESS for ELLs is an assessment of English language proficiency (ELP) for students in grades 1 -12 

who are classified as English learners and have significant cognitive disabilities that prevent their meaningful 

participation in the ACCESS for ELLs assessment. In 2013 Georgia administered the Alternate ACCESS for ELLs for 

the first time. The Alternate ACCESS for ELLs aligns with the WIDA Alternate English Language Proficiency levels 

designed to expand upon Level P1 - Entering, by increasing the sensitivity of the measure for students who have 

significant cognitive disabilities. The alternate ELP levels give students a chance to demonstrate progress within 

Level P1. At this time, Georgia ELs assessed with the Alternate ACCESS for ELLs are not eligible to be exited from 

language assistance services. Pending guidance from U.S. Department of Education Title III Office and collection 

of multiple years of data from Alternate ACCESS for ELLs administration in the state, GaDOE ESOL & Title III may 

be able to issue guidance in the future regarding exit criteria for students who were administered this 

assessment. 

Helps students and families understand students’ current level of English language proficiency along the 

developmental continuum. 

Serves as one of multiple measures used to determine whether students are prepared to exit English language 

support programs. 

Generates information that assists in determining whether ELLs have attained the language proficiency needed 

to participate meaningfully in content area classrooms without program support. 

Provides teachers with information they can subsequently use to enhance instruction and learning in programs 

for their English language learners. 

Provides districts with information that will help them evaluate the effectiveness of their ESL/bilingual programs. 

Meets, and exceeds, federal requirements for the monitoring and reporting of ELLs' progress toward English 

language proficiency. 

 

WIDA SCREENER 
The WIDA-ACCESS Placement Test (W-APT) or the WIDA Screener are screening instruments used by educators 
to measure the English language proficiency of students who have recently arrived in the U.S. or in a particular 
district. These screening tools are used to determine whether or not a child is eligible for English language 
instructional services. 
 

WIDA ENGLISH LANGUAGE PROFICIENCY LEVEL PERFORMANCE DEFINITIONS 
The ACCESS for ELLs 2.0, W-APT, WIDA Screener, and MODEL all provide an English language proficiency 

performance level score based on a scale of 1.0 to 6.0. The expectations for students at each of these 

performance levels are defined in two charts, one for Speaking and Writing and one for Listening and Reading. 

These charts may be downloaded at no charge from the listing on the right side of the WIDA Standards webpage 

at http://www.wida.us/standards/eld.aspx. 

WIDA STANDARDS 

The WIDA English Language Development (ELD) Standards are designed as a curriculum and 

instruction planning tool. They help educators determine children's English Language Proficiency (ELP) 

levels and how to appropriately challenge them to reach higher levels. The five standards encompass the 

http://www.wida.us/standards/eld.aspx.
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areas of Social and Instructional language; the language of Language Arts, Math, Science and Social 

Studies. The WIDA ELD Standards are:  

 
Figure 3-WiDA Standards 

WIDA 
( 

Assessing the Proficiency Levels of ELs 
W-APT: The WIDA-ACCESS Placement Test (W-APT) is the initial screener administered to EL in Kindergarten. 

WIDA Screener: is the initial screener administered to EL for all other newcomers. 

ACCESS for ELs: ACCESS for ELs is administered annually to all English Learners in Georgia. ACCESS is designed to 

measure the English Learner's social and academic proficiency in English. It assesses social and instructional 

English as well as the language associated with language arts, mathematics, science, and social studies within 

the school context across the four language domains. ACCESS is used to determine the English Language 

Proficiency Levels and progress of ELs in the domains of speaking, listening, reading, and writing. The five main 

purposes of the ACCESS are to 

• Determine the English language proficiency level of students 

• Provide districts with information that will help them evaluate the effectiveness of their ESOL 

programs. 

• Provide information that enhances instruction and learning in programs for English learners 

• Assess annual English language proficiency gains using a standards-based assessment instrument 

• Provide data for meeting federal/state requirements of student assessment 
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The ACCESS spans five grade level clusters (Kindergarten, Grades 1-2, Grades 3-5, Grades 6-8, and Grades 9-12) 

and six proficiency levels. Results for the ACCESS are reported in the four domains and proficiency reported in 

six levels. The six proficiency levels are: Entering (Level 1), Beginning (Level 

2), Developing (Level3), Expanding (Level4), Bridging (Level5) and Reaching (Level6). There are three distinctive, 

yet overlapping, tiers for each grade level cluster except kindergarten. The kindergarten assessment is 

individually administered and covers all proficiency levels. 

Note: All ELs (including ELs with Parent Waivers) who qualify for services must participate in the ACCESS until 

they achieve the necessary criteria to exit the program. No deferrals are permitted. All students with parent 

waivers must be tiered "C". However, they may be eligible for accommodations. 

Instruction for English Learners 
WIDA (World-Class Instructional Design and Assessment) Consortium provides the state of Georgia with the 

language proficiency standards for ELs in grades pre-kindergarten to grade 12 and all ESOL assessments (WAPT, 

ACCESS). The standards are designed as a curriculum and instruction planning tool. They help educators 

determine children's English Limited Proficiency levels and how to appropriately challenge the students to reach 

higher levels. The standards are grouped by the language of Social Emotional Development, Early Literacy and 

Literacy, Mathematics, Science, Social Studies, and Physical Development. The standards provide the WIDA "Can 

Do" Descriptors that are commonly used by ESOL teachers in coaching general education teachers about 

differentiated instruction for English Learners (ELs). They can also be used to plan lessons or observe student's 

progress. 

WIDA also provides the six performance levels of English Language Proficiency for all EL students. The Language 

Proficiency levels are determined by the linguistic complexity, vocabulary usage, and language control of the 

student. Every EL student will be placed in one of six levels: entering, beginning, developing, expanding, 

bridging, and reaching. The levels begin with entering and progressively become more complex until an EL 

student reaches complete language proficiency. For more information on WIDA, visit www.wida.com. 

Exiting ESOL Services 

Exit Criteria 

As ELs reach proficiency and ready to exit language assistance services, it is imperative to ensure these 

students have attained a degree of proficiency that will enable them to achieve academic success at 

levels equal to those of their native English-speaking peers. When Georgia joined the WIDA 

Consortium, the Georgia Department of Education ESOL/Title III Program Manager initiated discussions 

with district ESOL/Title III representatives across the state to determine the level of proficiency 

necessary to ensure EL's success upon exiting ESOL services. 

Exiting Kindergarten 

The Kindergarten ACCESS for ELs Teacher Report provides 2 sets of scores, Instructional and 

Accountability. For considerations of accountability and for determining whether a Kindergarten 

student has met the requirements to exit language assistance services, the ACCESS for ELs 

Accountability scores must be utilized. 
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In order to exit language assistance services, a Kindergarten student must score an Accountability 

Composite Proficiency Level (CPL) of 5.0 or higher with no individual domain score less than 5.0. 

Kindergarten students who do not score an Accountability CPL of 5.0 or higher and who have any 

individual domain scores less than 5.0 are not eligible to exit language assistance services.  

Exit Grades 1-12 

If the student scores a Composite Proficiency Level (CPL) score of 5.0 or higher, the student will be 

deemed English proficient and will be exited from language assistance services. The student will be 

coded EL-M and his/her academic progress will be monitored for 4 years. 

In accordance with Title III guidelines from the Georgia Department of Education, students who score 

5.0 or above on CPL, MUST exit ESOL services.  

As of 2017, the state of Georgia no longer requires literacy sub-scores or allows exits Based on 

Language Assessment Committee (LAC) option.  

All exits must be based on ACCESS scores. 

Response to Intervention 
Information taken from the WIDA RTI Guide 

Defining Response to Instruction and Intervention (RtI2 ) Response to instruction and intervention is a 

systematic, data-based assessment and intervention framework that seeks to prevent academic and behavioral 

difficulty for all students through high-quality, research-based instruction, early intervention, and frequent 

authentic assessment of students’ progress. When students are not performing at expected levels within this 

framework, school personnel first consider the possibility that students are not receiving adequate instruction 

by examining their teaching practices, the school climate, and the type of programming created for students in 

addition to student performance data. Then, school personnel design and implement systemic and/or specific 

interventions within the general education setting to help students achieve at higher levels. The RtI2 framework 

consists of multiple levels of increasingly intense instruction known as tiers. These tiers provide students with a 

continuum of supports matched to their needs. There are various multi-tiered RtI2 models currently being 

implemented in schools. IDEA (2004) does not mandate or endorse any multi-tiered model in particular (U.S. 

Department of Education, 2006). The regulations instead allow states to adopt criteria that best meet local 

needs. This document focuses on a three-tiered model in which Tier 1 represents Universal or Core Instruction, 

Tier 2 represents Targeted or Supplemental Intervention, and Tier 3 represents Strategic or Intensive 

Intervention (Figure 1). 

file:///D:/Downloads/WIDA_RtI2_forELLs.pdf 

file:///D:/Downloads/WIDA_RtI2_forELLs.pdf
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Figure 4 Adapted from: OSEP Center of Positive Behavioral Interventions & Supports 

English Learners Exited and Monitored 
 

Students who meet the exit criteria become English Learner Monitored (EL-Ms). State law requires that they be 

monitored for four calendar years. 

• EL-M's exit date must be correctly marked in Infinite Campus. They must also be marked as 
"EL-M" in Infinite Campus. 
• EL-Ms are eligible for appropriate standard accommodations as outlined in their ELI TPC forms. 
After the four year monitoring period ends, EL-Ms are no longer eligible for any testing accommodations. 
• ESOL teachers are responsible for maintaining records for EL-Ms. ESOL folders (brown folders) must be 
maintained for EL-Ms during their four year monitoring period. 
 

Post Exit Monitoring 

ELs who meet the criteria for proficiency are no longer eligible for language assistance services and must be 

exited. Title III law requires that districts monitor ELs for four calendar years following exit from language 

assistance services. If an exited student transfers from another state or a private school and the four year 

monitoring was not completed prior to enrollment, the district is required to monitor the student for the 

remainder of the monitoring period. The district must maintain documented evidence that the student was 

monitored throughout the two-year monitoring phase. Sample monitoring forms may be found in the ESOL 

Forms Bank on the GaDOE ESOL & Title III website. 
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 It is important for regular education teachers to recognize that exited ELs will need ongoing support as they 

continue to work toward grade-level academic language performance. ELs may still need help in making 

connections between new information and their background knowledge. They may also need to be guided in 

organizing information and in assessing their own learning.  

Teachers may need to make adaptations to content material and present it to all second language learners in a 

less demanding language format. It is also important for a teacher to note the progression of an exited student's 

academic skills in order to increase the complexity with which information is provided as the student becomes 

more cognitively proficient. 

 Teachers should also provide students with increasing opportunities to demonstrate what they know by using a 

variety of formative and summative assessments. The goal of most second language students is to function as 

proficient learners in the classrooms. ELs take responsibility for their learning at their individual language-

proficiency level. If ELs are given tasks beyond their current functional level of language proficiency, they may 

not be able to complete them successfully and they may lose their motivation to succeed.  

English learners who are in the two year monitoring phase following their exit from language assistance services 

should be coded as EL-M on state assessments and continue to be eligible for appropriate standard 

accommodations as outlined on their EL/TPC forms. After the two year monitoring period ends, EL-M students 

are no longer eligible for any testing accommodations.  

Once the two year monitoring period has ended, the student’s coding for Data Collections Student Record 

purposes will change from EL-M to EL-F (Former English learner) and remain as such as long as they are enrolled. 

Recommended Procedures Following Exit from Language Assistance Services  

An initial follow-up should be made within two weeks of exiting ESOL services:  

 To verify the student can compete academically 

  To check on the student's social and psychological adjustment 

Monitoring must continue for four calendar years:  

 At the end of each progress reporting period, an ESOL professional should contact each of the student’s 
teachers to find out if the student is adjusting and succeeding academically and to identify any academic or 
adjustment needs.  

 Periodic review of grades 

  Periodic review of standardized test scores  

 Periodic review portfolio assessments 

  Periodic student interviews  

 Parental interview 

Students who Struggle during the Monitoring Period 

Sometimes ELs may struggle in some of their academic courses, even after they have been deemed proficient 
and have met the criteria for exiting ESOL services; therefore, during the two calendar year monitoring period 
required under Title III law, ELs may still require instructional accommodations in some of their content courses. 
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As the students' progress is monitored, if there is evidence the students are struggling in one or more content 
areas, the first step is to ensure the students are provided any instructional supports available to students within 
the school, and to ensure that the RTI team is aware of their lack of academic progress and success. 

The RTI team should review the students' data and determine next step appropriate interventions and any 
potential increased Tier monitoring for RTI purposes. After instructional interventions have been put in place 
and progress is measured over time, as data, documentation and any additional evidence are reviewed, the RTI 
team and those monitoring for Title III should determine whether the student is struggling because of a lack of 
content knowledge or whether the student is struggling because of a lack of language. 

Federal Law and English Learners (ELs) 
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State of Georgia Rules 
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APPENDIX A 

      

Home Language Survey for 
All New Kindergarten and Incoming Students 

Complete this home language survey at the student’s initial enrollment in school. This form must be signed and dated by 

the parent or guardian. It must be kept in the student’s file. This form will be used only for determining whether the 

student needs English Learner services and will not be used for immigration matters or reported to immigration authorities. 

English 

Student Information (The parents or guardians should complete this section.) 

 

School: _________________________________________Date of Birth (Month/Day/Year)____________________ 
 

Student Name: ________________________Middle ______________________ Last Name: 
_____________________________ 

Questions for Parents or Guardians Response 

Is a language other than English spoken in your home?
◼ ◼No ◼Yes_________________________________ Specify Language 

Does your child communicate in a language other than 
English? 

◼No ◼Yes_________________________________ Specify Language 

Which language did your child learn first? ____________________________(Specify language) 

In which language do you prefer to receive information 
from the school? 

____________________________(Specify language) 

What is your relationship to the child? ◼Father  ◼Mother ◼Guardian  ◼Other 

(specify)_________________ 

Parent/Guardian Signature____________________________________ Date_______________ 

Encuesta Sobre El idioma que Se Habla En Casa 

Español (Spanish) 

Información del Estudiante (Los padres o tutores deben completar esta sección.) 
 

Escuela: _________________________________________ Fecha de nacimiento (mes / día / año) ____________________ 
 
Nombre del estudiante: ________________________ Segundo nombre 
_________________Apellido:________________________ _____________________________ 

Preguntas para padres o tutores Respuesta 

¿Se habla otro idioma que no sea el inglés en su casa?    

¿Habla el estudiante un idioma que no sea el inglés?  

¿Cuál fué el primer idioma que aprendió su hijo/a? ___________________________ (especifique idioma) 

 ¿En que idioma prefiere recibir comunicaciones de la 
escuela? 

___________________________ (especifique idioma)) 

¿Cuál es su relación con el estudiante? 
_________________________ 

Firma del Padre / Tutor____________________________________ Fecha _______________ 
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APPENDIX B 

      

學生姓名： 

CHINESE 

學生姓名_____________________________ 出生日期________________________________ 

 

家長/監護人簽名_____________________________________ 日期_______________________ 

Khảo sát Ngôn ngữ Ở nhà 

Vietnamese 

Tên học sinh: ___________________________________________________  

 

__________________________________                   ________________________________ 
Chữ ký của Phụ huynh/Người giám hộ/Người khác       Ngày 
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APPENDIX C 
 

Richmond County School System 

Parent Notification of Student Eligibility for Language Support Service 
      Initial Eligibility    or      Date: _____________________ 

      Continuing Eligibility     

 

Student Name: ___________________________________________________  

 

Dear Parents:______________________________________________________ 

As required by law, based on information provided in school registration documents your child has been assessed 

for eligibility for the school’s English to Speakers of Other Languages (ESOL) program.  The language test 

administered was the:        W-APT (WIDA-ACCESS Placement Test)       WIDA SCREENER  

     MODEL (Measure of Developing English Language)        ACCESS for ELLs®. Your child’s score of ___________, in 

addition to other academic information (when available), indicates that he/she qualifies for ESOL support.  

Federal law requires that the language skills of all ESOL-qualified students be annually assessed until they reach 

the level of proficiency.  The exit criteria for the ESOL program are a score of  5.0 Composite (overall) score on 

the ACCESS for ELLs® test. A minimum of a 5.0 score on each ACCESS for ELLs language domain is required for 

Kindergarten students to exit language services. 

The method of instruction in the program selected below is designed to support your child’s listening, speaking, 

reading and writing skills in English as well as academic needs.  This will help him/her become proficient in 

English as quickly as possible, allowing him/her to meet age-appropriate academic achievement standards.  The 

high school graduation rate for students having participated in the high school ESOL program is _____%.  Please 

note that if your child has a disability, his/her language services are developed collaboratively with special 

education staff and in accordance with and in support of the Individualized Education Program (IEP). 

 

(1) _____ Pull-out ESOL: The student leaves the English-only classroom for a specified time during the day for 

ESOL instruction.  

(2) _____ Push-in ESOL: The student remains in the English-only classroom and the ESOL teacher provides 

support during a specified time. 

 (3) _____ Resource Center/Laboratory: Student receives English support in a group setting supplemented by 

multi-media materials.  

(4) _____ A Scheduled ESOL Class: Student has one or more ESOL class periods scheduled during the day.  

 (5) _____ A District-Developed Program formally approved by the Georgia Department of Education 

(description is attached) 

You have the right to waive direct ESOL services for your child.  If you are interested in exercising this right or 

would like to discuss your child’s options in the ESOL program, please contact the following individual in our 

school district.  Thank you. 

 

Name: _____________________________     

 

Title: _______________________________  

Telephone Number: _______________________ E-mail:_____________________________ 
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APPENDIX D 
Richmond County School System 

Parent Notification of Student Ineligibility for Language Support Service 

 
_____________________________________has been tested for the ESOL Program and the W-APT 

(Kindergarten) or WIDA Screener Assessment data show that __________________ does not qualify 

for language assistance. He/she will not be placed in the ESOL Program. The following scores deem the 

student as not eligible. Testing Coordinator’s Signature 

___________________________________Date______________ Students who qualify based on their 

Home Language Survey results are administered the W-APT/WIDA SCREENER to determine their 

English language skills. Students scoring below at the proficiency level of 5 or above are not eligible for 

the program. Students scoring at a proficiency level of 5 are eligible for the program.  

 

Kindergarten W-APT Scores Grades 1-12 WIDA SCREENER Results 

 

If the Listening and Speaking Raw Score is 29 or 

higher, the student is not eligible for language 

assistance services. Listening and Speaking Raw 

Score_________ 

 

If the student scores less than 5.0 on the W-APT, 

the student is deemed eligible for language 

assistance services.  

 

Proficiency Level 

Listening ___________  

Speaking ___________  

Reading ____________  

Writing_____________  

Overall __________ 

 

 

Please sign confirming that you have received this information and return to your child’s school within seven 

days of receipt of this form. This file will remain in your child’s permanent record to avoid retesting.  

Print Name Here_____________________________________________________  

Parent/Guardian Signature ________________________________________ Date ____________ 
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APPENDIX E 

Richmond County School 
Principal’s ESOL Assurance Census Form 

School____________________________________________ 

Principal____________________________________ 

Testing Coordinator________________________  

All K-12 Principals or designee must complete this Principal’s Assurance Census Form in September of 

each year. Please confirm the following by providing a signature below. 

 I confirm that all students new to my school or students who do not have a home language 

survey in their permanent record be administered a Home Language Survey (a onetime survey). 

 The testing coordinator has established a plan for assessing the WAPT (Kindergarten) and WIDA 

Screener (Grades K-12) to any student who answers any language other than "English" on the 

Home Language Survey. (This must be done within 30 days) 

 If you have completed the steps above and have no English Learners (ELs), do not continue 

and sign here_____________________________________. 

 I confirm that my testing coordinator maintain a List of Qualifying Students for EL Services and 

my school information specialist has all of my EL students coded correctly in Infinite Campus. 

 For my school’s students who do qualify, I have sent and Eligibility Form to their parents (in the 

parent’s native language if they do not speak English) and placed one in the permanent record. 

 I confirm that all of the student's EL information (ACCESS, WAPT, WIDA SCREENER results, 

Parental Permission, or Parent Waiver) are in the student's permanent record. 

 If a parent refused services, the parents were then given a waiver to sign. (This must be done 

each year) 

 I have coded the student EL Monitored in the school's information system for Four Years after 

his/her exiting the program. 

 I know which students in my building require ESOL services and understand that it is not 

optional to provide these students services. 

 I understand that EL students must be served by an ESOL endorsed or certified teacher. 

 I have a plan for Welcoming EL students and their families. 

 
 

Principal          Date 

 

A signed copy of this document is due to Melissa McAllister by September 29, 2017. 

You can fax it @ 706-826-4620 or email it mcallme@boe.richmond.k12.ga.us 
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APPENDIX F 

 

  

*RCSS will be using the online WIDA screener 
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APPENDIX G 
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APPENDIX H 
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APPENDIX I 

Richmond County School System (RCSS) 

English to Speakers of Other languages (ESOL) Program 

 
Parental Waiver of ESOL Services 

 

In signing this document, I understand that my child, ___________________________, grade ______ 

has been accessed and has qualified for language support through the school district’s English to 

Speakers of Other Languages (ESOL) program. This determination was based on an assessment of 

his/her English language skills in the areas of reading, writing, listening and speaking on the W-

APT/WIDA SCREENER test. My child’s score indicates that he/she would benefit from additional 

language support in order to better access the curriculum and perform his/her school work. I understand 

that by signing this form I am choosing to deny the direct ESOL support services that the school has 

recommended for my child and that without ESOL instruction my child’s performance in school may be 

affected.  

 

It is my decision; however, to waive this service and/or remove my child from the ESOL program. In 

lieu of ESOL instruction, my child will develop the necessary proficiency in English by the following 

means: 

 Response to Intervention/SST 

 Differentiated Instruction (Tier 1) 
 Differentiated Instruction (Tier 2) 
 Individualized Instruction 
 Other___________________________________________________  

 

I understand that at any time I may choose to rescind this waiver and request that my child be provided 

with the language support for which he/she qualifies. I further understand that this waiver is valid for 

one school year, and should I decide to continue to waive these services in subsequent school years I 

must complete a new Parent Waiver of Direct ESOL Services form.  

Student Name________________________________________________________Grade________ 

School______________________________________________ 

 

 

 

 

 
Parent/Guardian Signature Date 
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APPENDIX J 

Annual Documentation 

English Language Learner Student Testing Participation Committee (ELL/TPC) 

Richmond County 
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ELL/TPC Signatures: Committee shall be comprised of a minimum of three members, one of whom is a 
teacher certified by the Professional Standards Commission and must include the ELL/ESOL teacher/aide 

currently serving the student with English language assistance.  The remaining members shall be chosen from 
the following: regular language arts, reading or English teacher; students’ parent or legal guardian or 
the student, if 18 years or older; school administrator; other content area teachers; counselor; school 

psychologist; and lead teacher. 
 
 
ESOL Teacher  Date 

   
Certified Teacher (Content area and/or grade level) Date 

  
Content area and/or grade level Teacher Date 

  
Administrator/ Other Representative (please list title) Date 

  
Parent / Guardian / Student 18 years or older (if present a meeting) Date 

 

 

 

 



 38 

APPENDIX K 
RICHMOND SCHOOL SYSTEM 

NOTIFICATION of EXIT from ESOL 

 
Dear Parent or Guardian,  

Student Name:  _____________________________________ has been enrolled in the  

English to Speakers of Other Languages (ESOL) Program in order to improve his/her English  

language skills. Our testing and evaluation of this student’s English language proficiency  

indicates that he/she has attained a level of English proficiency sufficient to be successful in the regular 

classroom and is no longer in need of ESOL services. 

 

ESOL Teacher______________________________  

School______________________________  Grade level____________ 

Date_____________________________________  

 

ACCESS for ELLs Testing Results: 

Composite Proficiency Level____________ 

CRCT/ GHSGT/ EOCT/Locally Approved Assessment Reading Comprehension Score__________                                     

 

Other Tests or Documentation  

______________________________ _____   

______________________________ _____   

______________________________ _____   

______________________________ _____   

 

 

 

Retain in Student Permanent Record 
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APPENDIX L 
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APPENDIX M 
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